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I hope that you’ve all had a successful first few weeks back in school after 
the Christmas break and that the current pressures on staffing in schools  
haven’t troubled you too much.

I would like to take this opportunity to welcome our new ECTs 
and mentors on to our programme, starting their induction in  
January. It is fantastic to have a new cohort and to welcome new schools  
onboarding with our Teaching School Hub.

Reflecting on the Autumn term, I think we can all say we have 
come a long way with understanding what the ECF is all about,  
engaging with the materials and instructional coaching methods. It has been  
fantastic to receive such positive feedback about the programme overall.  
However. we are always looking forward and your feedback to our  
training programme continues to remain very important. As ever, Jodie and 
I are available to contact at any time if you have any concerns or questions.

The Spring term again offers many opportunities to develop and learn 
on the programme. We are in the midst of ECT conference 2 as we 
speak, and after the February half term, there are mentor and ECT  
clinics too. Many of you who started in September will be moving from the  
behaviour strand on StepLab towards the instruction strand, which will support 
your classroom practice even further going forwards.

This month, our Framed focus is Inclusion. This is a topic very close to 
my heart. Having worked for a year as a Teaching Assistant before  
completing my PGCE in 2008, I have always tried to ensure I  
provide the best possible support for all pupils in my classes.  

Latterly in my career, I have been Assistant Principal for behaviour and  
personal development, and an area lead for Suffolk County Council’s  
inclusion service, where I learnt a great deal about supporting pupils, teachers 
and schools with their provision for SEND pupils.  I only wish I had learnt more 
of this earlier in my career! With the new framework and teacher standards, 
there is a bigger emphasis on understanding and supporting children with 
SEND; this is a good thing. I hope this newsletter will offer some tips, ideas, and 
resources to help you, help them!

Take care,

Welcome!

Paul  Usher - Lead Facilitator



Thursday 3rd February 2022: ECF Conference 2. 
1:30pm – 4:30pm, online.

The 2nd clinics will take place between February half-term and Easter. We 
will share final dates very soon. As these sessions are repeated several times 
online, we are very flexible in terms of which session you attend. 

Please let Jodie Penn know if you would like to change the date of your session. 
If you are unable to make a planned session, we do appreciate it when you let 
us know in advance.

Due to a rather bad knee injury and ongoing concerns around Covid, I have 
had to postpone any school visits I was planning on for this term. 

However, I would like to offer schools and induction co-ordinators in particular, 
the opportunity to meet me online to discuss the ECT programme, mentoring 
and…well, anything you want to talk about! 

You can either send me an email for a good date and time, or book an  
appointment with me here.

Sessions are still available for the coaching-on-coaching sessions for mentors. 

These can be booked here. 

Key Dates and Notices

ECT and Mentor Clinics

School Visits

1:1 Coaching on Coaching for Mentors



As with most new learning platforms, there are always some issues to  
overcome. Thank you to those of you who have signposted any issues to us – 
we meet with Ambition Institute on a weekly basis to share any concerns and 
feedback.
 
One common theme seems to be mentors and ECTs completing the online 
study together on one computer / login. The issue with this is that it creates a ‘no  
engagement’ mark for that week on the Steplab system.  Ideally, online study 
should be completed on one’s own and must be through each participant’s 
Steplab login. Steplab ‘How to…’ videos are also available in the Support section 

Just a reminder that Appropriate Bodies (ABs) will ask for progress reviews to 
be completed for ECTs at the end of each term where they don’t have a formal  
assessment (typically end of Autumn and Spring terms). Each AB will have 
slightly different protocol and processes, but these progress reviews should  
indicate the progress and development areas made by ECTs and should  
contain the ECT’s voice. 

We must ensure there are ‘no surprises’ for the ECT once their end of year  
assessment comes round. If you have a cause for concern with your ECT, you 
should contact your Appropriate Body, not us, although we remain on hand to 
offer advice and support!

Ever wondered what it is like to be a middle leader or senior leader in a school 
or across a Trust? 

As one of the unique offerings to those schools using our ECT programme, we 
will be rolling out an opportunity for ambitious ECTs and mentors to shadow a 
from a choice of senior leaders from our Trust. We plan on beginning this in the 
summer term, so watch this space!

Using StepLab

Progress Reviews for ECTs

Shadowing Opportunity



Mentors and ECTs should have received a survey to fill out on behalf of  
Ambition Institute this week. This is your chance to directly share feedback on your  
experiences using Steplab and the work of the Lead Delivery Partner. 

The survey is open until Friday 11th February.

This handbook is freely available here.

Created by a team of specialist SEND experts, this 
resource has been created for teachers to dip in 
and out of, rather than to be read cover to cover.  

With the graduated response for SEND as the  
golden thread running through it, it has practical 
tips and strategies to use with SEND children. It is
one of the only documents where subject and phase – specific SEND tips are 
offered, too.

It also contains condition-specific guidance too, meaning that it can become 
a vital accompaniment for your teaching of SEND pupils. Always worth at least 
saving the link or downloading the PDF!  As if by magic, SEND lead Catherine 
Berwick also mentions it in her article later in this newsletter.

This event will focus on the traits of inclusive, people centric school  
leadership as well as break down what true inclusion looks like in practice. It 
also considers why it takes courage to lead in this way and how success can be 
measured.

Alison Kriel was an inner-city Executive Head Teacher for nearly 20 years and 
a CEO for 5 years. She has a passion for social justice leadership, wellbeing, 
equity, inclusion and diversity. Alison now works nationally and internationally  
supporting leaders with the strategic development of their schools,  
particularly those in challenging circumstances. 

This event is free – just add the code inspirED when booking your place on this 
link.

Ambition Institute Survey

Educational Publication of the Month:
Whole School SEND’s Teacher Handbook

CPD Event: 
The Courage to Lead Inclusively with Alison Kriel

Don’t miss out!



ECT Rachel Gibson, who works for Great Yarmouth  Primary Academy has got 
first hand experience of supporting SEND students. Here, Rachel offers some  
ideas to get the best out of all pupils. 

During my teacher training I worked in a mainstream class which had many 
children with SEND and EAL. One that particularly stood out to me was a  
child who would only whisper talk to trusted adults. I made sure I asked  
questions, so I knew enough about his abilities and what he was  
comfortable with. Within my first week I was observing the class teacher and 
working my way around the room getting to know children. I made sure I only 
asked him questions that he could nod or shake his head to answer initially, 
and on day three he felt comfortable enough that he came over and spoke to 
me. I was fortunate that my placement school had a sensory room, and I had  
opportunities to go to the sensory room to support him. Although adaptations 
were in place, this child was still struggling with written work, and had huge 
anxiety around writing. We had a staff CPD on something called colourful  
semantics, and as we learnt about it, I could see the potential for this child.  
With my mentors’ support, I adapted plans and made resources for the 
next English lesson. It felt like a breakthrough, and a child who was such a  
reluctant writer was creating his own sentences and wrote out three that were  
his favourites. 

Throughout my training I became passionate about finding approaches to 
support the children I was working with, and one mentor commented that 
children who were struggling gravitated towards me. Since qualifying I have 
been working within a class of children with SEND, and I love it! My top tips for 
working with children with SEND are to find out as much as you can about  
the child before you meet them, build a positive relationship with them,  
always ask for advice, and never be afraid to adapt lessons or scaffolds.  
If something doesn’t work, don’t be put off trying something else! 

Rachel Gibson,
Early Career Teacher, Great Yarmouth Primary Academy.

You may have seen this ‘tip of the iceberg’ image before in various forms. 
Treat the iceberg as a metaphor for a child in your class. You may recognise 
some of the behaviours and emotions shown above the surface.  However, 
do we always stop to consider what is going on beneath?

To be truly inclusive, it is important we know the pupils we work with and build 
positive relationships with them. There may be many things ‘going on’ for a 
child, in school, at home or in the community, which we don’t  
necessarily know or see on the surface.

An Image to Describe Inclusion

Working With SEND Students



A good teacher will have their pupils’ wellbeing and 
safety in mind as well as supporting their learning. 
Whilst we don’t need to know every minute detail 
about them, it is important to build and foster trust.  

This iceberg diagram is also important for us, 
as teachers, to remember that when pupils are  
displaying such behaviours, it is just their way of  
communicating and we shouldn’t take it personally. 

Sadly, many children suffer trauma in their formative years. You may now 
hear traumas being commonly referred to as ‘ACEs’ (Adverse Childhood  
Experiences). ACEs are best divided into three types – abuse, neglect and 
household dysfunction. 

Years of research into ACEs has concluded that children who suffer ACEs 
are at an increased risk of developing chronic disease; having behavioural  
challenges; obesity; poor mental health; unemployment; alcohol and  
substance misuse and entering criminality.

Further research completed in 2019 involving 144,000 adults identified 
that 61% of them had experienced at least one ACE and around 16% had  
experienced four or more ACEs. ACEs not only cause many children  
difficulties growing up, they also continue to create health, social and economic  
problems into adulthood.

So, as teachers, what can we do to help children who have suffered from 
these ACEs and trauma? Well, many schools and organisations are now  
‘trauma aware’ and have training delivered to support staff too. Even if this isn’t on  
offer, as teachers, we can offer stability and a safe classroom to all our pupils, 
whether they have suffered trauma or not. We can help to build trust and get 
to know pupils. We can also model good behaviours ourselves and use positive  
reinforcement rather than always picking out the negatives.

Thankfully, a lot of help and support is at hand and information readily  
available online. We have listed some of these below:
- A 50-minute FREE online training course with a certificate at the end of it

- A website with training and resources to support children who have  
experienced trauma

- A resource with six basic principles to become trauma informed

Trauma and ACEs



In this article, Inspiration Trust’s SEND Lead Catherine Berwick shares some tips 
and strategies around inclusive practice in the classroom.

We are all teachers of SEND - with around 15% of the national school  
population identified as having a special educational need, it’s likely you have a  
number of pupils with SEND in your classes - and yet it is often an area where 
we feel under confident. This may be because we feel we lack specialist 
knowledge of specific conditions or because we’re not quite sure how to adapt 
the curriculum to make it accessible for all of our pupils. Here are my top 3 tips 
to support you as a teacher of SEND:

1. Get to know your pupils. 
What are they good at? We have a tendency to hone in on the barriers but start 
with the strengths that you can play to and build on. When it comes to their  
specific SEND, be wary of setting too much store by labels: a diagnosis of 
ADHD or dyslexia might give you some pointers about the kinds of barriers to  
learning that child might experience, they are still individuals who will be  
affected in different ways. Your SENCO will have put together information about  
that pupil (usually in the form of a pupil profile or learning plan) with specific  
strategies for you to use in the classroom: make sure you have this and use 
it. Go and see how those pupils work in other subjects or what they do in the  
playground at social times to get a more holistic view of them as a person.

2. Improve your knowledge of SEND .
Join the Whole School SEND community. it’s free to join and you’ll find a host of 
resources here to build your expertise and confidence, from webinars to short 
condition-specific videos to the newly-published Teacher Handbook SEND. 
This is an excellent resource to dip in and out of as needed. Section 7 is all 
about how to scaffold learning to make it accessible and tackles it by area of 
need and I particularly liked the subject-specific guidance in Section 5, which 
has practical advice to support teachers in their planning that is targeted to 
different curriculum areas.

3. Think built-in, not bolt-on. 
According to the EEF, whose excellent guidance report Special Educational 
Needs in Mainstream Schools is well worth a read, good teaching for pupils with 
SEND is good teaching for all and what makes the biggest difference for pupils 
with SEND is the quality of teaching that they receive in the first place (often  
referred to as “quality first teaching”). Where teachers plan for their pupils’ 
needs from the outset, pupils with SEND are more likely to be able to access the  
curriculum and make progress than if adjustments are made as an afterthought.  
Furthermore, as the analogy of the power assisted doors at the entrance to 
a shopping centre attests (used by those who don’t need that accessibility 
feature as much as by those who do), what’s good for pupils with SEND is  
generally good for all pupils and everyone benefits.

‘Every Teacher is a Teacher of SEND’



SEND is often seen as a complex area, not helped by the myriad acronyms 
and paperwork. My advice is to keep a pupil-centred approach with high  
expectations of those individuals, just as you would for any other pupil, and  
always Think SEND First!

Catherine Berwick – 
Inspiration Trust, SEND Lead

Don’t forget you can now access all of our CPD events for free: book here using 
the code ‘inspirEd’.

CPD

Contributions
We welcome any contributions to Framed! 

Feel free to send us your experiences, anecdotes, tips, or suggestions.  
Please Email contributions to: paulusher@inspirationtrust.org




