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We are coming towards the end of a very busy first half-term of the  
academic year. I don’t know about you, but the time seems to have flown 
by!

It has been an absolute pleasure to meet you all in our first ECT and 
mentor conferences (albeit via a screen!) In both conferences, we 
had purposeful and interesting discussions on a range of topics: high  
expectations, instructional coaching, lesson planning, learning theories 
and more. I felt assured that the future of teaching in the East Anglian  
region is in very safe hands indeed! I hope that you all took something 
from the conferences, to take back in your role as teacher or mentor.  
Thank you to all of you for your valuable contributions as well as your 
feedback - it is very helpful so we can keep improving.

The ‘theme’ for our first half-term during self-study and mentor time 
is focused around setting high expectations. You will have focused on 
this during your ITT year, but it is vitally important to recall, model and  
develop too - especially as many of you may be teaching in different  
contexts from the previous year. The bite- sized learning and action 
steps via StepLab should provide a way to build and embed small  
improvements in your teaching, leading to mastery.

Of course, not only should we set high expectations, but we should also 
look to maintain them with our classes throughout the academic year, 
whilst building positive relationships with the children we teach. 

Within this edition of ‘Framed’ we have plenty going on: advice from 
senior leaders around expectations; examples of excellent practice in the 
first term; wellbeing support; dates for the diary; and that all important 
‘educational book of the month.’

Best wishes and remember to take some time for yourself over the  
October half-term! Reflect, recharge and return full of energy!

WELCOME!

Paul  Usher - Lead Facilitator

mailto:paulusher%40inspirationtrust.org?subject=


Have you...?

• Started your self-study modules on StepLab?  
• Started weekly meetings with your mentor 

including Action Steps?
• Started practising the instructional coaching 

model?

Dates to remember:

• Each Tuesday: 2nd November  to 6th December - Mentor Clinics (small 
groups)

• Each Thursday: 4th November to 8th December - ECT clinics (small 
groups)

• Next half-term - Mentor 1-2-1’s (to be booked)



Setting and Maintaining High Expectations
As teachers and professionals, we set high expectations of  
ourselves every day. We put ourselves in the spotlight, almost like an actor,  
walking out on a stage and ‘performing’ to our audience (the pupils). 
In time, it becomes a habit. However, for some of the pupils we teach, 
they may not be used to high expectations, to habit-forming, to ‘rules…’.  

In this month’s edition, Lucy Sacre from Wymondham High and Cliff 
Webb from East Point Academy look at setting and maintaining high  
expectations from two very different angles.

“Expectations are, in part, about the forming of habits. A  
habit is a settled or regular tendency, or custom that – once 
formed – is hard to give up. Once established, a habit is  
automatic.  As teachers, we work to model, promote,  
cultivate and sustain positive classroom habits in students – so that  
students are able to master knowledge and develop associated skills. Some 
of the most important habits for a teacher to develop in the classroom are 
those related to the starts of lessons. We want students to be calm, fo-
cused, purposeful and on entry so that no learning time is wasted; we want  
students’ attention focused on the expert in front of them, so that no  
instruction is missed.

For the past fortnight, ECTs at Wymondham have been focused on the starts 
of lessons. We have been working on the importance of issuing explicit  
instructions in relation to classroom entry – and reinforcing those  
instructions in order that high expectations are maintained. We have  
considered posture, position and use of both voice and action in  
creating positive learning habits. We have also considered: using ‘thank you’  
instead of ‘please’ when issuing positive reinforcement; explaining why high  
expectations in relation to entry are so important; ensuring that full attention 
is held during whole class instructions – ‘I need everybody looking at me, all 
pens down;’ and how commanding that attention reinforces the message 
‘what I am saying is important.’

We believe that it is worth taking the time and making the effort to  
undertake deliberate practise with regard to the starts of 
lessons…so that no learning time is wasted and so that 
students develop good habits.”

- Lucy Sacre, Assistant Headteacher, Wymondham 
High.



In a previous role I was asked to research into  
strategies and approaches that might reduce the gap in 
attainment between Pupil Premium and non-PP students.  
I discovered that whilst many would think that  
improving student motivation in the PP population 
would be an effective strategy, in reality such initiatives 
tend to create students with temporarily better career  
motivations without the life skills and abilities needed to become effective 
learners. In many cases such student’s motivation very soon drops. 

The only strategy that I found in my research that gave a measure of  
success was time spent learning. To reduce gaps in attainment between PP 
and non-PP we need to give a disproportionate amount of teaching time 
to PP students. The ethics of which I would not dare to enter into on a brief 
article as this, however the main driving point here is that it is of paramount 
importance that staff create a learning environment with highly focussed 
and engaged students and maintain it to their full ability, throughout every 
minute the clock is ticking for the lesson.

Our main enemies in the classroom then are low-level disruption or students 
having lower expectations of their work efforts than we need them to have. 
I recall with a cringe (confession time...) my early years of teaching where I 
would set a task and be under the impression that my class were engaged, 
only to do a “room circuit” and find students were chatting or otherwise off 
task, and they would only spring-into-action when they realised the teacher 
was getting near their work area. Comments such as “oh yes sorry sir, i’m 
getting on now”. And therein began a dance where after being caught a  
second time off-task they might be threatened to “move seats” and  
eventually would be moved to a different seat, accompanied by various plea 
bargaining akin to “I’ll get on now” “I promise I will work” “let me sit here 
and just see if I don’t get this done” or eventually “if I get the task done can 
I move back”.

I think in my early years as a teacher I just didn’t have an  
understanding of what was wrong with my “classroom culture”. Students 
tended to complete tasks (by hook or by crook) and their grades seemed to 
be reasonable. However, as I developed as a teacher I began to realise that: 

1) Nothing empowers their life-chances and will improve their social mobility 
better than good grades and;

 2) It was my own teaching style that had reinforced their mediocre efforts.



As a science teacher my subject is inherently knowledge-rich, and as 
such the best approach to creating long term learning is the activities and  
strategies where students are working through recall, and practice  
practice practice. My early lessons were upside down in terms of my own 
focus. My lessons needed to be 10% exposure to new knowledge and 90% 
students engaged on focussed recall tasks. I am sad to confess that in my 
early years of teaching, my lessons would look far more “fuzzy” and have  
approximately 50-70% discussion of the subject followed by a mixture of 
students limping through practice tasks. This does not mean that I have an 
victorian style of teaching these days. Far from it! However, all students in 
my class are aware that when the “3-2-1-go” signal comes from me, they 
are to work quickly and diligently until their task is completed. Feedback 
from students tends to be very positive. It is a general rule of teaching that 
all students that experience success will get some enjoyment from the task, 
regardless of their inherent taste for the subject.

So how does one go about creating a classroom that embraces the idea of 
maximum time spent learning, where both staff and student expectations 
are suitably high? The answer is self-discipline. After you set your students 
working on a task - and unless it is paired/groupwork the task is a solo task 
and that means silent working - the teacher then needs to be on “high vigil” 
scanning the room for off-task behaviour. It then needs to be addressed  
immediately, to return the room to its proper working environment. 

This can be quite a challenge if the classroom’s existing culture is one 
where students “pause their chat to listen to the teacher” and then “ok  
teacher has stopped chatting  - what were we saying again?”. It is one skill to 
 create a room of compliant students who know not to continue their chit 
chat conversations while the teacher is talking - but it is another skill to  
create a classroom where the students are not going to be “in”  
conversations in the first place!

My advice is to set yourself the goal that your classroom is a room where 
your students will work purposefully at all times, and to be reflective as to 
where “time spent learning” may be leaking from your lessons. It is my belief 
that removing “learning leaks” and shifting task focus to recall activities is 
by far the best gift that can be given to students, as it will maximise their 
grade outcomes.

- Cliff Webb - Induction Co-Ordinator, East Point Academy.



Read all about it!

Paul Dix is an expert on school-wide and classroom-based 
approaches to behaviour. With 11 chapters, broken 
down into small nuggets of information, this book is very  
accessible and encourages us to think about our own 
expectations and small, nuanced changes to our own  
behaviour which can have a positive impact on our classes.  

Particularly helpful at this stage of the ECT programme are  
chapters  entitled ‘Visible Consistency, Visible Kindness, ‘Deliberate 
botheredness’ and ‘Keystone classroom routines,’ which work nicely 
alongside the Behaviour strand ECTs are self-studying on StepLab. 

When the Adult Changes, Everything Changes - Paul Dix  

Wellbeing:

Supporting staff wellbeing is very important to good school leaders.  
Setting out an ethos where wellbeing is paramount to the success of teach-
ers can be paramount to recruitment and retention. Teachers talk to each 
other within and across schools, and a key topic may be ‘how well my school 
looks after me.’

A really good school wellbeing policy is co-produced with staff, governors 
and even parents and pupils in some instances. What we learn about our 
own wellbeing and self-care can also be a good way of advising our pupils 
on theirs.

As you reach the end of your first half-term as an ECT or mentor, make sure 
you reflect on your successes, progress and hurdles you have overcome. 
As teachers, all too often we focus on ‘what’s next’ without celebrating our 
achievements.

Mentally Healthy Schools has some good advice on cultivating a whole-
school approach to staff wellbeing.

https://www.mentallyhealthyschools.org.uk/whole-school-approach/supporting-staff-wellbeing/ 
https://www.mentallyhealthyschools.org.uk/whole-school-approach/supporting-staff-wellbeing/ 


Mentor / ECT suggested weekly approach:
Many have asked us about a suggested approach to mentoring /  
instructional coaching. The structure below was shared during conference 
1. This structure tends to work well and means that the self-study is closely 
related to the coaching and action steps you may offer ECTs.

The NCCE Norfolk Hub are offering two training sessions for ECT mentors 
or induction co-ordinators who may be interested in having Computer  
Science trainees or ECTs in the future. Details and booking links are below.

1. 3rd November 15:45 to 16:45: Mentoring support for non-computing 
mentors – details and booking link here:

 
2. 10th November 15:45 to 17:15: Mentoring support for computing leads – 
details and booking link here. 

 

Mentor Offer:

https://www.stem.org.uk/cpd/502206/mentoring-support-non-computing-mentors


ECT Conference 2:
Based on feedback to our first ECT conferences, we are planning an ECT 
conference 2 taking place face to face, at Inspiration Teaching School Hub 
on Hall Road, Norwich. We feel this will really benefit ECTs to have a face 
to face training session, makes it more personalised and also gives an  
opportunity for networking.

Of course, we will also have contingency plans in place should the covid  
situation change or there are ECTs who are unable to travel / access the face 
to face sessions.

Please look out for more details of the conferences in future communications 
and via StepLab.

My ECT year so far...

I am a Year 6 Early Career Teacher at Great Yarmouth Primary Academy.  
After completing one of my placements at GYPA in my training year, I knew 
this was the school I wanted to work at. I completed my teacher training 
through Inspiration Teacher Training, and through the amazing support and 
guidance I was given I knew I wanted to carry on my career at Inspiration 
Trust.
 
Through the Ambition programme with Inspiration Teaching Hub, I already 
feel like I have made progress in the short time I have been an ECT. With 
 regular meetings with my mentor, I have already implemented targets 
into my practise, and am constantly reflecting on how I can improve. It has 
been a challenging first term, however the support I have received from my  
mentor and the central team at the Teaching Hub has been incredible. 
 
The first ECT conference was fantastic. I learnt so much about various 
teaching styles which I have already tried out in the classroom! I am really 
looking forward to the next ECT conference.
 
- Molly Spring, ECT, Great Yarmouth Primary Academy.



Contributions:
We welcome any contributions to Framed! 

Feel free to send us your experiences, anecdotes, tips, or  
suggestions.
Email contributions to paulusher@inspirationtrust.org

Sound bite:
“Great teachers have high expectations for their students, but higher 
expectations for themselves.”  
 
- Todd Whitaker

www.inspirationteachingschoolhub.org

InspirationTSH

inspirationteachinghub@inspirationtrust.org

CPD:
You can now access all of our CPD events for free:  
book here using the code ‘inspirEd’

https://www.eventbrite.co.uk/o/inspiration-trust-8354875586





